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and indicators used to establish what the efficient teaching is, especially in the Anglo-Saxon world. Through the 
HRD strategic project "Development of an operational system of qualifications in higher education in Romania" 
(DOCIS), there were conducted several activities, including the implementation of the National Higher Education 
Qualifications Framework (NQF) through the specific scale description of qualifications and operationalization of 
it to the National Register of Qualifications in Higher Education (RNCIS). The project aimed, among others, the 
development of a competence scale for Education Sciences, major Pedagogy of Preschool and Primary School 
Education (PIPP) - work for which we were selected as experts. The development methodology for PIPP 
competence scale had several stages – a framework grid conceived by the management team experts, research, 
working for a draft document, consulting of the institutions involved in pre-service and in-service teacher 
training, the beneficiaries of these processes (school inspectorates, teachers` professional house, schools, 
kindergartens, professional organizations etc.), trade unions, researchers and practitioners with expertise in 
education. After all these, it was a stage for re-designing the grid by consulting the partners, another step to align 
the grid to the project requirements, such as statements of three common professional competences to the whole 
education area and then it was the validation stage. Finally, the grid was integrated into RNCIS. The grid contains 
six professional competences and three transversal competences, accompanied by level statements for each 
competence and standards of minimum performance for the assessment of each competence.  
2. Aim of the study  
Through this article, we want to describe a content analysis of syllabus for students of kindergarten and 
primary school pedagogy according to the professional competences that have to be achieved. This analysis took 
into consideration the subjects, allocated number of credits to each professional and transversal competences, and 
the correlation between the subjects in accordance with the general and transversal skills needed to be acquired by 
the student as future teacher. 
3. Defining terms 
Teaching competence is about knowledge (knows what), skills (know how) and attitude (know why). 
Perrenoud [2] asked states that professional competence assessment implies active co-operation of all those 
interested and it cannot be accomplished with those who don’t want to be assessed. Champy [3] considered that 
professional assessment represents the assessment of an employee’s results and it measures the relation between 
these results and the proposed objectives. From our point of view, during the pre-service teacher training and first 
years of teaching there is occured the cognitive knowledge, corresponding to the lowest two levels of 
professionalization which are about what teacher knows and knows how.  
4. Description of the professional and transversal competence scales for future teachers in kindergarten 
or primary school education 
The scale no. 1 refers to the description of the domain/study programme through professional and transversal 
competences throught the Bachelor of Arts as qualification level in Pedagogy of Preschool and Primary School 
Education. Therefore, in this document it can be found the possible occupations, the professional and transversal 
competences, level descriptors of the structural elements of the professional and transversal competences and 
minimal performance standards of these competences.  
The possible occupations of a graduate student of this study program are: teacher for preschool education;  
teacher for primary education; research assistant in pedagogy; education advisor; education expert; education 
inspector; education professional reviewer; mentor; school counselor; and other occupations, like itinerant teacher 
for primary and pre-school education; support teacher for primary and preschool education; documentarian 
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teacher; teacher for primary education in special schools; methodist teacher at Teachers House; director/manager 
of pre-university educational institutions; consultant for early education programs.  
The professional competences that give the right to apply for a job into kindergarten or primary school 
education system are: (1) designing training programs or programs adapted for different age levels/training and 
target groups; (2) accomplishment of educational activities in primary and preschool education; (3) assessing 
learning outcomes and progress of preschool/young school children; (4) managerial approaching of preschool 
class, teaching process and activities for learning/social integration related to to the specific age of the target 
group; (5) counseling, guidance and educational assistance to various categories/ educational groups (preschool/ 
primary school students, families, teachers, employees etc.); (6) self-assessment & constant improvement of 
professional practices and career development.  
As mentioned above, this scale contains three transversal competences for kindergarten teacher: (1) application 
of the principles and norms of professional ethics, based on the explicit values, specific to the specialist in 
education sciences; (2) effective cooperation in professional and interdisciplinary working teams, specific to the 
development of projects and programs development in the field of education sciences; (3) using effective methods 
and techniques for lifelong learning, in order to achieve pre-service and in-service professional development. 
The level descriptors of the structural elements of the professional competences are structured on two 
components of the competence according to the professionalization development: knowledge and skills. 
Knowledge aims to knowing, understanding of concepts, theories, and core methods of the domain/major area; 
adequate use of professional communication and using a basic knowledge for explanation and interpretation of 
various types of concepts, situations, processes, projects, etc. related to the domain. Skills are about applying the 
basic principles and methods for solving-problem/well-defined situations, typical for the domain; adequate use of 
the standard criteria and assessment methods, in order to appreciate the quality and process limits of the 
programs, projects, concepts, methods and theories; and development of professional projects by using principles 
and methods specific to the domain.  
Further, for each professional competence there is described how should be assess the minimal performance 
standards. So, for the first competence (designing training programs or programs adapted for different age 
levels/training and target groups) it is necessary that student could develop projects for learning activities using 
the concepts, theories, paradigms, principles and methodologies specific to the education sciences domain.  
Competence no. 2 (accomplishment of educational activities in primary and preschool education) is achieved 
when a student can support educational activities using adequate strategies and resources to various educational 
contexts, specific to preschool or primary school education. Competence no. 3 (assessing learning outcomes and 
progress of preschool/young school children) is regarding the development and application of assessment tests for 
kindergarten activities/disciplines taught in primary school, their appreciation and interpretation of results, and 
the argumentation for the choice of methods, techniques and evaluation tools used. The professional competence 
no. 4 (managerial approaching of preschool class, teaching process and activities for learning/social integration 
related to to the specific age of the target group) is achieved when the student can analyse the documents/given 
educational situations and elaborate proper managerial decisions, and can outline at least two concrete situations 
of his own activities, which shows various managerial teacher roles. The minimum standards of the fifth 
competence (counseling, guidance and educational assistance to various categories/ educational groups: 
preschool/ primary school students, families, teachers, employees etc.) is about a developmental plan  to support 
the policy of the given school institution, including strategies to prevent behavioral disorders, and the 
development of a plan to support the creativity or to promote preschool or primary school children with high-
ability including strategies for affirmation, promotion and support of it. And for the sixth professional 
competence (self-assessment and constant improvement of professional practices and career development), the 
minimal standard is about the elaboration of a professional written resume/report regarding an assigned 
educational theme/situation, and argumentation of the structure and the choice of methods and tools. 
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Also, to each transversal competences for future kindergarten and primary school teachers there are presented 
the level descriptor and minimal performance standards. So, for the first transversal competence (application of 
the principles and norms of professional ethics, based on the explicit values, specific to the specialist in education 
sciences) the level descriptor is about the responsable execution of professional duties, under conditions of 
restricted autonomy and qualified assistance; and the minimal performance standards refer to providing timely 
tasks for the design and evaluation of instructive-educative activities in conditions of restricted autonomy and 
qualified assistance. The second transversal competence (effective cooperation in professional and 
interdisciplinary working teams, specific to the development of projects and programs development in the field of 
education sciences) has as level descriptor the familiarity with the roles and specific teamwork activities and 
distribution of tasks to subordinate levels; and minimal performance standards target to the solving simple tasks, 
specific to teamwork,  for designing, organizing and conducting educational programs; and to the expression of 
team spirit, honesty, tolerance, empathy and respect in the communication and interaction with other educational 
partners. And the third transversal competence (using effective methods and techniques for lifelong learning, in 
order to achieve pre-service and in-service professional development) consist in awareness of the need for in-
service training; efficient use of resources and techniques for learning, for personal and professional development, 
as level descriptor; and the minimal performance standards are regarding to elaboration of a career development 
plan in medium and long term, display of a positive, active, creative, reflexive and critical attitude towards the 
teaching profession and in-service education; and contribution to promote the image of the institution and the 
profession through involvement in various educational projects/programs. 
The scale no. 2 is about the establishment of correlations between professional and transversal competences, 
content areas, subjects of study and allocated credits. In this reserch, we will refer only to the correlations 
between professional and transversal competences, subjects of study and allocated credits to the university study 
program of Pedagogy of Preschool and Primary School Education from Alexandru Ioan Cuza University of Iasi. 
For each professional and transversal competence, we analyzed the syllabus of of Pedagogy of Preschool and 
Primary School Education program. So furthermore, we will present the classification on theoretics fundamental 
and methodology disciplines with allocated credits made for each professional and transversal competence. 
Professional competences:  
C1. Designing training programs or programs adapted for different age levels/training and target groups 
the theoretics 
fundamental 
disciplines: 
Fundamentals of Pedagogy (2/5 ECTS); Fundamentals of Psychology (2/5 ECTS); 
Fundamentals of Special Education (2/5 ECTS); Curriculum Theory and Methodology (3/5 
ECTS); Instructional Theory and Methodology (1/5 ECTS); Classroom Management (1/5 
ECTS); Preschool and Primary School Pedagogy (2/5 ECTS); Computer-Assisted Education
(3/5 ECTS); Giftedness Psychology and Education/Infant care and child hygiene/Speech 
therapy (1 of 3 ) (1/5 ECTS); 
the 
methodology 
disciplines: 
Didactics of Language Development Activities in Preschool Education (1/5 ECTS); Didactics 
of Romanian Language and Literature for Primary School Education (1/5 ECTS); 
Mathematics Didactics for Preschool activities (1/5 ECTS); Mathematics Didactics for 
Primary School Education (1/5 ECTS); Didactics of History, Geography and Civic Education 
(1/5 ECTS); Didactics of Physical Education (1/5 ECTS); Environmental studies and Sciences 
Didactics (1/5 ECTS); Didactics of Practical Skills (1/5 ECTS); Fine Arts Education and 
music education. Didactics (1/5 ECTS); Educational Practicum in Preschool Institutions (1/5 
ECTS); Educational Practicum in Primary School Institutions (2/10 ECTS) 
C2. Accomplishment of educational activities in primary and preschool education
the theoretics 
fundamental 
Fundamentals of Pedagogy (1/5 ECTS); Educational Psychology (2/5 ECTS); Developmental 
Psychology (3/5 ECTS); Curriculum Theory and Methodology (2/5 ECTS); Instructional 
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disciplines: Theory and Methodology (2/5 ECTS) 
the 
methodology 
disciplines: 
Romanian Literature and Children’s Literature (3/5 ECTS); Romanian Language (3/5 ECTS); 
Matemathics (3/5 ECTS); Didactics of Language development activities in Preschool 
Education (2/5 ECTS); Didactics of Romanian Language and Literature for Primary School
(2/5 ECTS); Mathematics Didactics for preschool activities (2/5 ECTS); Mathematics 
Didactics for Primary School (2/5 ECTS); Didactics of History, Geography and Civic 
Education (2/5 ECTS); Didactics of Physical Education (2/5 ECTS); Environmental studies 
and sciences didactics (2/5 ECTS); Didactics of Practical Skills (2/5 ECTS); Fine arts and 
music education. Didactics (2/5 ECTS); Practicum in educational institutions (1/5 ECTS); 
Educational Practicum in Preschool Institutions (1/5 ECTS); Educational Practicum in 
Primary School Institutions (3/10 ECTS) 
C3. Assessing learning outcomes and progress of preschool/young school children 
the theoretics 
fundamental 
disciplines: 
Evaluation Theory and Methodology (4/5 ECTS) 
the 
methodology 
disciplines: 
Practicum in educational institutions (0.5/5 ECTS); Educational Practicum in Preschool 
Institutions (0.5/5 ECTS); Educational Practicum in Primary School Institutions (1/10 ECTS); 
Didactics of Language development activities in Preschool Education (1/5 ECTS); Didactics 
of Romanian Language and Literature for Primary School (1/5 ECTS); Mathematics Didactics 
for preschool activities (1/5 ECTS); Mathematics Didactics for Primary School  (1/5 ECTS); 
Didactics of History, Geography and Civic Education (1/5 ECTS); Didactics of Physical 
Education (1/5 ECTS); Environmental Studies and Sciences Didactics (1/5 ECTS); Didactics 
of Practical Skills (1/5 ECTS); Fine arts and music education. Didactics (1/5 ECTS) 
C4. Managerial approaching of preschool class, teaching process and activities for learning/social integration 
related to to the specific age of the target group 
the theoretics 
fundamental 
disciplines: 
Classroom Management (3/5 ECTS); Preschool and Primary School Pedagogy (2/5 ECTS); 
Personality Psychology (2/5 ECTS); Educational Psychology (2/5 ECTS); Fundamentals of 
Psychology (2/5 ECTS) 
the 
methodology 
disciplines: 
Practicum in educational institutions (1/5 ECTS); Educational Practicum in Preschool 
Institutions (1/5 ECTS); Educational Practicum in Primary School Institutions (1/5 ECTS) 
C5. Counseling, guidance and educational assistance to various categories/ educational groups (preschool/ 
primary school students, families, teachers, employees etc.) 
the theoretics 
fundamental 
disciplines: 
Preschool and Primary School Pedagogy (1/5 ECTS); Giftedness Psychology and 
Education/Infant care and child hygiene/Speech therapy (1 of 3) (3/5 ECTS); Fundamentals of 
Special Education (2/5 ECTS); Educational Psychology (1/5 ECTS); Developmental 
Psychology (2/5 ECTS); Personality Psychology (2/5 ECTS); Inadaptation and behavioral 
Disorders (5/5 ECTS) 
the 
methodology 
disciplines: 
Practicum in educational institutions (0.5/5 ECTS); Educational Practicum in Preschool 
Institutions (0.5/5 ECTS); Educational Practicum in Primary School Institutions (1/10 ECTS) 
C6. Self-assessment and constant improvement of professional practices and career development 
the theoretics Fundamentals of Pedagogy (1/5 ECTS); Instructional Theory and Methodology (1/5 ECTS); 
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fundamental 
disciplines: 
Evaluation Theory and Methodology (1/5 ECTS) 
the 
methodology 
disciplines: 
Educational Research Methodology (1/5 ECTS); Information and Communication 
Technologies (3/5 ECTS); Foreign Language 1 (English/French/German) (5/5 ECTS); 
Foreign Language 2 (English/French/German) (5/5 ECTS); Personality Psychology (1/5 
ECTS); Practicum in educational institutions (1/5 ECTS); Educational Practicum in Preschool 
Institutions (0.5/5 ECTS); Educational Practicum in Primary School Institutions (1/10 ECTS). 
Transversal competences 
For the transversal competence no. 1, application of the principles and norms of professional ethics, based 
on the explicit values, specific to the specialist in education sciences, there are allocated 4 ECTS, as follows:  
Fundamentals of Pedagogy (1/5 ECTS); Fundamentals of Psychology (1/5 ECTS); Fundamentals of Special 
Education (1/5 ECTS); Educational Research Methodology (1/5 ECTS). For the transversal competence no. 2, 
effective cooperation in professional and interdisciplinary working teams, specific to the development of 
projects and programs development in the field of education sciences, there are allocated 26 ECTS, as 
follows: Educational Research Methodology (2/5 ECTS); Classroom Management (1/5 ECTS); Giftedness 
Psychology and Education/Infant care and child hygiene/Speech therapy (1 out of 3) (1/5 ECTS); Practicum in 
educational institutions (1/5 ECTS); Educational Practicum in Preschool Institutions (1/5 ECTS); Educational 
Practicum in Primary School Institutions (1/10 ECTS); Foreign Language 1 (English/French/German) (5/5 
ECTS); Foreign Language 2 (English/French/German) (5/5 ECTS); Didactics of Language development 
activities in Preschool Education (1/5 ECTS); Didactics of Romanian Language and Literature for Primary 
School (1/5 ECTS); Mathematics Didactics for preschool activities (1/5 ECTS); Mathematics Didactics for 
Primary School (1/5 ECTS); Didactics of History, Geography and Civic Education (1/5 ECTS);  Didactics of 
Physical Education (1/5 ECTS); Environmental Studies and Sciences Didactics (1/5 ECTS); Didactics of 
Practical Skills (1/5 ECTS); Fine arts and music education. Didactics (1/5 ECTS). For the transversal 
competence no. 3, using effective methods and techniques for lifelong learning, in order to achieve pre-
service and in-service professional development, there are allocated 11 ECTS, as follows: Instructional Theory 
and Methodology (1/5 ECTS); Romanian Language (2/5 ECTS); Romanian Literature and Children’s Literature 
(2/5 ECTS); Matemathics (2/5 ECTS); Computer-Assisted Education (2/5 ECTS); Information and 
Communication Technologies (2/5 ECTS). 
Recommendations 
As it can be noticed, there is not a equilibrium between professional competences and transversal 
competences. We strongly believe that for a better insertion on work market and having well quailified teachers 
for preschool and primary school, it is necessary to make adjustments regarding: balance of adequate number of 
credits for each subject of study; balance of the psychological and didactical subjects; balance of the educational 
practicum in preschool and primary school; balance of the ECTS between transversal competences; to adequate 
number of credits for each professional competence; to improve the number of hours allocated to educational 
practicum; to made educational practicum in each semester; to update the contents of subjects; to focus on 
different types of assessment; to give more assignments focused on the reflectivity capacity etc. 
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